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Abstract: The aims of the study were to find out (1) whether the students with 
CSR technique perform better than the students without CSR technique in reading 
comprehension or not, (2) to what extent students can perform differently in 
reading comprehension before and after the use of CSR technique, and (3) 
whether students perform differently in learning attitude before and after the use 
of CSR technique or not, and (4) to what extent can students perform differently 
in learning attitude after the use of CSR technique. A quasi experimental design 
was conducted in this study. The data were collected using test and questionnaire. 
The findings revealed that the students had improvement in reading 
comprehension although the effect was not magnitude and significant. Besides, 
positive result was obtained from students’ learning attitude after the use of CSR 
technique. Therefore, the researcher hopes that this research will be able to apply 
to be an alternative technique in teaching reading comprehension. 
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Abstrak: Penelitian ini bertujuan untuk mengetahui (1) apakah siswa dengan 
teknik CSR tampil lebih baik daripada siswa tanpa teknik CSR dalam membaca 
pemahaman atau tidak, (2) sejauh mana siswa dapat tampil berbeda dalam 
membaca pemahaman sebelum dan setelah digunakan teknik CSR, dan (3) apakah 
siswa tampil berbeda dalam sikap belajar sebelum dan sesudah penggunaan teknik 
CSR atau tidak, dan (4) sejauh mana siswa dapat tampil berbeda dalam sikap 
belajar setelah penggunaan teknik CSR. Sebuah desain kuasi eksperimental 
dilakukan dalam penelitian ini. Data dikumpulkan dengan menggunakan tes dan 
kuesioner. Hasil penelitian ini menyatakan bahwa para siswa memiliki 
peningkatan pemahaman membaca meskipun efeknya tidak besar dan tidak 
signifikan. Selain itu, Diperoleh dari sikap belajar siswa yang positif setelah 
penggunaan teknik CSR. Oleh karena itu, peneliti berharap bahwa penelitian ini 
akan dapat diterapkan untuk menjadi sebuah teknik alternatif dalam mengajar 
membaca pemahaman.  
Kata Kunci: teknik Collaborative Strategic Reading (CSR), membaca 
pemahaman, sikap 
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n Teaching English a Foreign Language (TEFL), many teachers often find out 
that most of the students have low motivation in reading. This problem occurs 
in “many countries even the students in US school feel the same way” (Grabe & 
Stoller, 2011, p. 87). At the same time, reading comprehension is the most 
dominant skill in the English language national examination in senior high school. 
For example, in Sambas sub district senior high school; nearly 75 percent of 
questions contained in the exam are reading comprehension. However, based on 
the pre-research, there are many students have problems in reading 
comprehension. Whereas they have translated the text before they find the 
information from the text. Nevertheless, it does not work and they still encounter 
difficulties while reading comprehension. Therefore, most of them face the 
difficulties to answer the questions on the text.  
In recent decades, a technique called “Collaborative Strategic Reading 
(CSR)” seemed to attract a lot of attention and became popular. CSR is an 
instructional technique that combines cooperative learning and instruction in 
reading comprehension strategies (Klinger, Vaughn, & Schumm, 1998). This 
technique provides four strategies that applied by student to assist them in 
comprehending of the text: Preview (predict what the passage might be about), 
Click and Clunk (identify difficult words and concepts and use fix-up strategies to 
make sense of difficult texts), Get and Gist (restate the most important idea in a 
paragraph or section), and Wrap up (generate questions “that a teacher might ask 
on a test). The strategies involved in CSR is reading instructions that aim to 
facilitate students to understand and remember what they read. Jeffers and 
Residori (2011, p. 2) suggested “the instructional aim and intervention component 
is for students to be able to consciously and effectively apply comprehension 
strategies before, during, and after reading”. The reading instructions can be way 
readers conduct their interaction with written text. They not only focuses on 
before reading but also they focuses on during and after reading. Thus, with CSR, 
the students are encouraged to stimulate their prior knowledge, make prediction, 
monitor their comprehension difficulties, restate the main idea of the text, share 
their idea and information, and summarize the text.  
Besides, CSR also provides students the same chance in a cooperative group 
work through their own roles, such as: Leader, Clunk expert, Gist expert, 
Announcer, Encourager, Timekeeper. The aim of cooperative group involved in 
CSR that is each student performs a defined role and uses reading comprehension 
instruction to support their understanding of text (Klingner & Vaughn, 2000, p. 
71; Klingner, et al., 2007, p. 142). Cooperative learning promotes students 
interaction through working in small group to maximize their learning and sharing 
each other as the goal (D. W. Johnson & Johnson, 2008). When students are doing 
in cooperative group, it also is the way to maximise their learning within the Zone 
of Proximal Development (ZPD). According to Vygotsky (1987, p. 86), ZPD is 
defined as “the distance between a learner’s actual developmental level of 
problem solving and the level of potential development through problem solving 
under guidance or in collaboration with more able peer”. In his view, the student 
can develop their cognitive through teacher guidance or collaboration with more 
able peers. So that, with collaboration or cooperation, it provides “a positive 
I 
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relationship between pupils that is characterised by support and helpfulness” 
(Pritchard & Woollard, 2010, p. 26). Therefore, CSR give the students chances to 
work in groups that each student has different role to play.  
However, many studies had been conducted to examine of effects of CSR 
on teaching reading comprehension. Klingner, Vaughn, Arguelles, Hughes, and 
Ahwee (2004, p. 291) found “Students in CSR classrooms improved significantly 
in reading comprehension when compared with students in control classrooms”. 
Conducting study in EFL learners, Nosratinia, Mirzakhani and Zaker (2013, p. 
1119) revealed that an increase in students' performance in reading 
comprehension, due to the effect of CSR approach, was occurred”. Besides, 
Klingner and Vaughn (2000, p. 95) and Ziyaeemehr (2012, p. 41) asserted that 
CSR not only has resulted improvement on reading comprehension, also in CSR 
group provides students cooperate and interact with others. Thus, they proved that 
CSR has positive effect on reading comprehension. 
Furthermore, to bridge the gap, this research is designed to investigate the 
effect of CSR technique toward students’ reading comprehension in a Sambas sub 
district senior high school. Besides, the researcher has not found yet in the prior 
studies that examine on students’ attitude toward CSR technique. Hence, the 
researcher also intends to investigate CSR technique toward the students’ learning 
attitude. 
Attitudes are individual’s responds toward the object, ranging from 
extremely negative to extremely positive. The individual responds is related with 
the individual’s beliefs, feeling and past experiences regarding the object (Maio, 
Esses, Arnold, & Olson, 2005, p. 9). For example: when a boy likes a girl. It is 
because the girl has good personal, she makes him feel good or cozy and he may 
dream the girl in his life. Therefore, it can be conclude that attitudes influence the 
result of the object. 
All of the components have a relationship with each other that “positive 
feelings are usually accompanied by positive beliefs and positive behavioural” 
(Haddock & Huskinson, 2005, p. 36). It often happens in daily activities, such as a 
classroom situation. For example: after the teacher gives the students material 
through a new technique and the students have positive attitude toward the new 
technique. The students indicate that the new technique make them feel 
comfortable. It is also accompanied by the students belive that the technique 
facilitates them in learning and the students possess a positive attiude toward the 
new technique as the result of their improvement in learning. It means one of the 
positive components can represent the others and vice versa. Here are the 
indicators for students’ attitudes. 
Table 1 
The Indicators of Students’ Attitudes 
No. Aspects of attitude Indicator 
1
. 
Affective The student’s feelings 
associated with an attitude object. 
2
. 
Cognitive The student’s beliefs 
associated with an attitude object. 
3 Behavioral The student’  actions 
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. associated with an attitude object. 
 
In TEFL, the teachers oftentimes deal with the students who have negative 
respond toward English. It is because the teacher factor or English itself. Gardner 
(1985, p. 40) revealed “attitudes refer to such educationally relevant factors as 
attitude toward the teacher or the language itself”. Here, the teachers have 
important role bring their students to like English. Therefore, the teachers demand 
to provide appropriate technique toward increasing their attitudes.   
In the context of this research, attitudes refer student’s attitude toward a 
technique, namely CSR technique. CSR facilitates the students to learn English, 
especially in reading comprehension. Based on the previous studies, CSR makes 
students easier to understand the text. Hence, it also affects the students to have 
positive impact in outcomes. 
Based on the explanation above, the researcher intended to find out the 
effect of CSR technique toward students’ reading comprehension and attitudes in 
SMA Negeri 1 Sambas in academic year 2015/2016. Therefore, from this 
research, the researcher can solve student’s problems in teaching reading 
comprehension in Sambas sub district senior high school. 
 
METHOD 
To answer the research questions, it is imperative to use appropriate 
research design. The research questions consist of variable and number. 
Therefore, they need a quantitative method, called experimental design. However, 
in educational research, quasi experimental designs are more oftentimes used than 
true experimental designs since they do not disrupt school or classroom schedule 
(Ary, Jacobs, & Sorensen, 2010, p. 316; Cohen, Manion, & Morrison, 2005, p. 
214; Creswell, 2012, p. 310). Therefore, the researcher chooses a quasi 
experimental design in this research. 
The research was carried out at the eleventh graders of SMA Negeri 1 
Sambas. In this school, it was mandatory that all of the students study English 
from tenth to twelfth graders for four hours a week. However, it was because the 
quasi experiments do not involve random assignment to equal the population. 
Then, the researcher decided to conduct matching. It could be employed to ensure 
that the population has similarity (Cohen, et al., 2005, p. 215). For example, 
eleventh graders had same text books, teaching methods, assessments and number 
of time periods to learn English. Thus, the researcher could still control the 
experiment process although it was not full control. 
The researcher needed one experimental group and one control group as 
samples using two groups. Thus, to determine the classes, the researcher 
conducted cluster sampling. Cohen, et al (2005, p. 101) stated “By cluster 
sampling, the researcher can select a specific number of schools and test all the 
students in those selected schools, ...”. Therefore, cluster sampling was a sampling 
technique in which the selection refers to the group rather than the individual. In 
the present study, the researcher did not select the schools but classes. There were 
six classes in the eleventh graders of SMA Negeri 1 Sambas. Then, the researcher 
gives pretest for all of the classes. After that, the researcher chose IPS 2 and IPS 1 
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as experimental and control groups respectively. The researcher selected both 
classes because they have lowest and nearly similar score.  
The technique of data collecting that was applied in this research through 
measurement.  Based on the variables in this research, this technique was not only 
to assess the students’ ability on reading comprehension but also to measure 
students’ attitude toward CSR. Therefore, the researcher needed appropriate 
instruments to collect data. The researcher applied two tools for collecting the 
data, such as test and questionnaire.  
The researcher conducted the test in pre-test and post-test. They were given 
to experimental class and control class. Moreover, the researcher selected multiple 
choices test. It is because the multiple choice is one of the kinds of test on reading 
comprehension (Nation, 2009, p. 29) and it also was commonly used reading 
comprehension test. Further, the questions of test consist of getting main idea, 
finding the supporting details, dealing with vocabulary and making inferences that 
have 30 items. The tables of specification were show in Table 2 and 3 for pretest 
and posttest respectively. 
Table 2 
Pretest Table of Specification 
No. Content Item Number Total 
1. Getting main idea 2, 16 2 
2. 
Finding 
Supporting idea 
1, 6, 7, 8, 9, 
11, 13, 14, 17, 19, 20, 
21, 23, 27, 29 
15 
3. Vocabulary 
3, 5, 10, 12, 
15, 22, 24, 30 
8 
4. Making Inference 
4, 18, 25, 26, 
28 
5 
        
                      Table 3 
Posttest Table of Specification 
No. Content Item Number Total 
1. Getting main idea  13, 18 2 
2. 
Finding 
Supporting idea 
1, 4, 5, 8, 10, 
11, 12, 14, 15, 16, 17, 
19, 21, 22, 23, 24, 26, 
28, 29 
19 
3. Vocabulary 
2, 6, 9, 20, 25, 
30 
6 
4. Making Inference 3, 7, 27 3 
 
However, before the test was used to the instrument of the test. The 
researcher made sure the validity and reliability of this instrument. A good or bad 
quality of the data is obtained based on the instrument used to collect the data. 
Good instrument must fulfill important qualification, those are valid and reliable. 
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To know whether the test is valid and reliable, it had been tried out first to the 
students in other class beside experimental and control groups. The researcher 
tried out this test in other school. The researcher selected the tried out school 
which has quietly similar characteristics than SMA Negeri 1 Sambas. Therefore, 
the researcher considered SMA Negeri 2 Sambas. 
This tried out was divided into two session, pretest and posttest. They had to 
answer the multiple choice test consisting of 50 items. The students had to 
complete the test in 90 minutes and would get score 100, if all questions were 
answered correctly. It was held in out of the classes under investigation. There 
were 21 students in that class. In other hand, the try out post test, there were 23 
students in that class. It also was held in out of the classes under investigation. 
After that, the researcher measured the validity and reliability of the test.  
The test is said to be valid if the result rxy are greater than rtable. The rtable for 
pretest was 0.433 meanwhile the rtable for posttest was 0.413 The rtable for pretest 
and posttest had difference since rtable was decided based on the number of the 
students. The data was calculated by using Person Product Moment and it 
involved SPSS 19. The analyses of the pretest and posttest items were presented 
in the following table: 
 
Table 4 
The Validity of the Try-out Pretest 
Criteria Number of Item Total 
Valid 1, 2, 4, 5, 6, 7, 10, 12, 14, 15, 16, 19, 21, 
22, 24, 25, 26, 27, 29, 31, 34, 35, 36, 38, 40, 41, 
42, 43, 45, 47, 48, 50 
32 
Invalid 3, 8, 9, 11, 13, 17, 18, 20, 23, 28, 30, 32, 
33, 37, 39, 44, 46, 49 
18 
 
 
Table 5 
The Validity of the Try-out Posttest 
Criteria Number of Item Total 
Valid 1, 4, 5, 6, 9, 11, 13, 15, 16, 19, 22, 23, 
26, 27, 29, 31, 32, 33, 34, 36, 37, 38, 39, 40, 41, 
42, 43, 44, 46, 50 
30 
Invalid 2, 3, 7, 8, 10, 12, 14, 17, 18, 20, 21, 24, 
25, 28, 30, 35, 45, 47, 48, 49 
20 
 
From the table 4 and 5, it could be seen that there were many invalid 
questions. It happened because the items of questions might be may be “more 
expensive or more difficult and time-consuming to administer” (Ary et al, p. 231). 
Thus, the output rxy were lower than the rtable. 
The next step was to get reliability of pretest and posttest. The test is reliable 
if the coefficient is ≥ 0.60. In this computation, the researcher used Spearman-
Brown Correlation formula and it also involved SPSS 19. The computation of 
reliability of try out pretest and posttest were 0.92 and 0.88 respectively. 
Therefore, the computation of the try-out test was reliable. 
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The researcher also used questionnaire in pre-use of CSR and post-use of 
CSR. Questionnaire is a set of questions for gathering information from the 
respondents and it is often used and useful tool for quantitative research (Gall, 
Gall, & Borg, 2003, pp. 222-223). The researcher chose questionnaire instead of 
interview in this study because the researcher can obtain a lot of information in 
short time and the questions that are posed to the respondents can be standardized. 
However, the questionnaire was designed to find out students’ attitudes towards 
CSR in this study. It was distributed to class which intervened by CSR technique, 
before and after the teacher conducted the treatment.  
In this research, the researcher adapted a questionnaire that used as tool for 
gathering data about attitude of students towards the reading strategy instruction. 
Yousefvand and Lotfi (2011, p 43) said “The questionnaire was revised based on 
the previous research (Anderson, 1999; Grabe & Stoller, 2002; Nunan, 1999). The 
revised questionnaire was checked for the reliability and validity”. Therefore, it 
can be argue to be the reliable and valid the tool that can be used measuring the 
students’ attitude towards reading instructions. Moreover, the researcher 
conducted few modifications to questionnaire to suit the context of this study 
(CSR technique). The most important modification conducted was related to the 
replacement of the word “instruction” to “CSR technique”.  
The questionnaire consisted of nine items and the respondents would be 
requested to rate each item on a scale of options; ranging from 1 “strongly 
disagree” to 5 “strongly agree”. The questions could cover the student’s learning 
attitude in reading comprehension after the use of CSR technique.  Thus, the 
purpose of the questionnaire in this study was as tool for gathering data about the 
students’ learning attitude in reading comprehension after the use of CSR 
technique. The detail of the table specification for Questionnaire was elaborated in 
Table 6. 
 
Table 6 
 Questionnaire for students’ attitude toward CSR technique 
 
Specification Items 
1. The student’s general 
perception of CSR 
instruction 
1. Are you satisfied with this instruction? 
2. Do you think that this course is helpful to you? 
3. Have you become more interested in reading English after CSR 
technique? 
4. Have you become more confident in reading English after CSR 
technique? 
5. After CSR technique, next time when you encounter difficulties 
while reading English, will you use the reading strategies that 
the teacher taught to solve problems? 
2. The impact of CSR on  
students’ group activities 
6. Do you think that previewing the text enhances your reading 
comprehension? 
7. Do you think that using clink and clunk enhances your reading 
comprehension? 
8. Do you think that finding the main idea enhances your reading 
comprehension? 
9. Do you think that generating questions enhances your reading 
comprehension? 
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In collecting data, the writer followed some procedures, such as, giving pre-
test, treatment and post-test. Pre-test is an observation done before the experiment 
or treatment. A pre-test in this study had purpose to determine experimental and 
control groups. The pretest was also used to ensure the equivalence of the groups 
(Ary, et al., 2010, p. 317). Thus, experimental and control groups had similarity 
before giving treatment. For the pre-test, the writer gave the students a reading 
comprehension test in the form of multiple choices. In this study, the researcher 
not only gave pretest for students but also pre-questionnaire. The researcher 
distributed it to know the student’s respond in learning attitude. It was not like 
pretest that was given for all classes. Pre-questionnaire was only distributed for 
experimental group 
The treatment was given after conducted the pre-test. For the experimental 
group, it applied CSR technique. In other hand, control group still used 
conventional technique. The treatment in this study was conducted in three times, 
for 90 minutes a day. Further, it was conducted after school. 
The posttest had the purpose to know the students’ achievement after getting 
the treatment. It was given after the students get the treatment to both 
experimental and control group. The content of posttest was different with the 
pretest but it has similar form. Beside, post-questionnaire was also used in this 
session. It only was give to experimental group. 
After collecting the data, the writer processed them statistically and then 
analyzed the score to measure the students’ improvement in reading 
comprehension and learning attitude. The steps which were followed, such as, 
analyze effect size and t-test. Moreover, all the forms involved SPPS 19 to 
facilitate analyzing the data, except in calculating the effect size. The effect size 
used effect size calculator. 
 
 
FINDINGS AND DISCUSSION 
Findings 
This section presented the findings of data for each research question. The 
data was analyzed by using SPSS 19 and effect size calculator. However, the 
researcher showed early the result of treatments to know the students activity in 
applying CSR technique. The treatments were applied for three times.  
In the first treatment, the students discussed the text given by the teacher. 
However, the teacher explained how to conduct this technique before they started 
the discussion. Then, the teacher divided the students into groups. Each group had 
5 students and each student had own roles as a leader, clunk expert, gist expert, 
announcer, encourager. The teacher gave the students opportunity to choose their 
roles. After that, the students started the discussion.  
First, the leader asked the participants to preview the text. In this activity, 
students did brainstorming and predict what they will read to the text. After 
finished, the announcer called on different group members to read or share an idea 
and makes sure that everyone participates and only one person talks at a time. 
Most of the students took long time to this activity. Therefore, in this meeting, 
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they just finished until the preview activity although some of the students tried to 
do the clunk activity. Then, the encourager evaluated and how well the group has 
worked together and gave suggestions for improvement. All the activities 
recorded in learning logs and the students’ records can be seen in Appendix 8. 
Beside, the teacher’s role was to monitor and aid the students if they faced 
difficulties in doing the technique.  
Then, the second treatment was same as the first treatment. The teacher 
gave the students text to discuss by using CSR technique and explained how to 
conduct CSR technique briefly because it had explained in previous meeting. 
Then, the teacher divided the students into groups. Yet, the teacher used groups in 
the first treatment. After that, the students started the discussion. 
First, the leader asked the participants to preview the text. In this activity, 
students did brainstorming and predict what they will read to the text. After that, 
the announcer called on different group members to read or share an idea and 
makes sure that everyone participates and only one person talks at a time. After 
they finished conducting preview, the leader led the participants to the next step 
that was clink and clunk. Here, the students searched difficult words and it was 
not more than three words. If they find it they could ask the clunk expert. The 
clunk expert did not remind the word directly but the students had to choose the 
clunk cards that provided by clunk experts. There were four cards of clunk cards 
and the students had to choose one of them. Then, the students tried to figure out 
the difficult words. For example, if one of the students chose the first card, so 
he/her reread the sentence without the word and think about what would make 
sense. In this activity, only clunk expert that was allowed to open dictionary. After 
that, the leader led the participants to get the gist activity. This activity asked the 
students to identify the most important idea in each paragraph. Before it started, 
the get expert explained how to find the most important idea but not unnecessary 
details. Then, the students state the main point of the paragraph. Then, the 
announcer called on different group members to read or share an idea about the 
main point idea.  Unfortunately, the time was up and the students finished the 
activity until get the gist. Therefore, they could not go to the next step is that 
wrap-up. Then, the encourager evaluated and how well the group has worked 
together and gave suggestions for improvement all the activities recorded in 
learning logs and the students’ records can be seen in Appendix 9. For the teacher, 
his role was to monitor and aid the students if they faced difficulties in doing the 
technique. 
The last treatment also the activities were still same as the previous 
meetings. The teacher gave the students text to discuss by using CSR technique 
and explained how to conduct CSR technique briefly. Then, the teacher divided 
the students into the same groups. After that, the students started the discussion. 
However, in this meeting, the teacher extended the time to finish the activities on 
CSR for 30 minutes. 
First, the leader asked the participants to preview the text. In this activity, 
students did brainstorming and predict what they will read to the text. Then, the 
announcer called on different group members to read or share an idea and makes 
sure that everyone participates and only one person talks at a time. After they 
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finished conducting preview, the leader led the participants to the next step that 
clink and clunk. Here, the students searched difficult words and it was not more 
than three words. If they find it they could ask the clunk expert. The clunk expert 
did not remind the word directly but the students had to choose the clunk cards 
that provided by clunk experts. There were four cards of clunk cards and the 
students had to choose one of them. Then, the students tried to figure out the 
difficult words. In this activity, only clunk expert that was allowed to open 
dictionary. After that, the leader led the participant to get the gist activity. This 
activity asked the students to identify the most important idea in each paragraph. 
Before it started, the get expert explained how to find the most important idea but 
not unnecessary details. Then, the students state the main point of the paragraph. 
After that, the announcer called on different group members to read or share an 
idea about the main point idea. Last activity, the participant conducted wrap up. 
This activity provided the students to make conclusion of the text. After finished, 
the announcer called on different group members to read or share an idea about 
the conclusion. Beside, in this activity, the students also asked to generate the 
questions and answers based on the text. After they finished generate the 
questions and answer, voluntary from the one the groups asked the question to 
other groups. Then, in last meeting the encourager also evaluated and how well 
the group has worked together and gave suggestions for improvement all the 
activities recorded in learning logs and the students’ records can be seen in 
Appendix 10. For the teacher, his role was to monitor and aid the students if they 
faced difficulties in doing the technique. 
Then, after the result of the treatment, the researcher focused on the research 
questions. The first reseach question, the researcher conducted the independent 
samples t-test because it was used to examine whether there was difference 
between two groups (Ary, et al., 2010, p. 171). The result of the consultation was 
then used as an attempt to verify the hypothesis. The data were analyzed by using 
SPSS 19. The results were shown in Table 7. 
 
. Table 7 
The Independent Samples T-Test of Experimental and Control Groups 
 
Levene's 
Test for Equality of 
Variances t-test for Equality of Means 
F 
S
ig. T   Df
 
Sig. (2-
tailed) 
Mea
n Difference 
Std. 
Error 
Difference 
95% 
Confidence 
Interval of the 
Difference 
L
ower 
Up
per 
S
score 
E
qual 
variances 
assumed 
1,4
94 
,
227 
,
322 
5
8 
,
749 
,870 2,70
5 
-
4,546 
6,2
85 
E
qual 
variances 
not 
assumed 
  
,
325 
5
4,76
7 
,
746 
,870 2,67
7 
-
4,496 
6,2
36 
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The hypothesis in this study had null hypothesis and alternative hypothesis. 
The null hypothesis stated that there is no significant difference of CSR technique 
toward the students’ reading comprehension. Meanwhile there is significant 
difference of CSR technique toward the students’ reading comprehension.  
In verifying the hypothesis, it compared tvalue with ttable. If tvalue was higher 
than ttable (tvalue > ttable ), so it was rejecting null hypothesis (Ho) and accepting 
alternative hypothesis (Ha) and vice versa. Based on Table 4.8, the tvalue was .322 
and df was 58. The ttable distribution was looked for a = 5%: 2 = 2.5% (2-tailed 
test) with degree of freedom (df) was n-2 or 58-2 = 56. With 2-tailed test (the 
significance = .025), the result was gained for ttable was 2.003 (See Appendix 13 
for ttable). Then, it was found that tvalue < ttable (.322 < 2.003) so Ho was accepted. 
Therefore, it can be concluded that there is no significant difference of CSR 
technique toward the students’ reading comprehension. 
The second reserach question, to found out how far the improvement of 
students’ comprehension after using CSR technique, the data were analyzed by 
using the effect size. Cohen’s (1988), cited in Ari, et al (2010, p. 137) defined 
effect size as small, d = .2, medium, d = .5, and large, d = .8.  The statistical 
results were shown in table 8. In that table, the effect size in this present study was 
0.08.  Therefore, it indicated that the strength of CSR technique was small. 
 
  Table 8 
                                                 The Effect Size 
Group Mean SD d 
Experimental group  51.39 11.9
1 
     .08 
Control group  50.52 8.67 
 
The third research question, the researcher examined the hypothesis through 
paired samples t-test. The paired samples t-test was chosen because the t-test was 
used to examine the difference in the two groups that paired (Ary, et al., 2010, p. 
171). Thus, the significance of mean score before and after using CSR technique 
could be proven. The results were also involved SPSS 19. The results were shown 
in Table 9.  
 
Table 9 
The Paired Samples T-Test of Students’ Attitudes 
 
                                                               
 
Paired Differences 
t 
d
f 
S
ig. (2-
tailed)       Mean 
 
Std. 
Deviatio
n 
 
Std. Error 
Mean 
95% 
Confidence Interval 
of the Difference 
 
Lower     Upper 
P
air 1 
Before 
treatment – 
After treatment 
-
3,710 
4
,459 
,80
1 
-
5,345 
-
2,074 
-
4,632 
3
0 
,
000 
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The hypothesis of the significance in students’ attitude had null hypothesis 
and alternative hypothesis. The null hypothesis stated that there is no significant 
difference of CSR technique toward the students’ attitudes. Meanwhile the 
alternative hypothesis revealed that there is significant difference of CSR 
technique toward the students’ attitudes. 
In examining the hypothesis, it compared tvalue with ttable. If tvalue was higher 
than ttable (-tvalue < -ttable ), so it was rejecting null hypothesis (Ho) and accepting 
alternative hypothesis (Ha) and vice versa. Based on Table 4.11, the tvalue was -
4.362 and df was 30. The ttable distribution was looked for a = 5% :2 = 2.5% (2-
tailed test) with degree of freedom (df) was n-2 or 30-2 = 28. With 2-tailed test 
(the significance = .025), the result was gained for ttable was 2.048 (See Appendix 
13 for ttable). Then, it was found that -tvalue > -ttable (4.362 < -2.048) so Ho was 
rejecting and Ha was accepting. Therefore, it can be concluded that there is 
significant difference of CSR technique toward the students’ attitudes. 
The fourth research question, the researcher was analyzed by using the 
effect size. It to know how well the effectiveness of a treatment effect given to the 
experimental group, the writer then analyzed the effect size of CSR technique. 
The results were shown in Table 10. The effect size (d) was 1.15 based on the 
Table that nearer to .08 (standard of effect size). Therefore, it indicated that the 
strength of CSR technique was large. 
 
Table 10 
The Effect Size 
Group Mean SD D 
Before giving treatment  33.17 3.24 1.15 
After giving treatment  36.87 3.18 
 
 
Discussion 
With CSR technique, the students is provided opportunity to stimulate their 
prior knowledge, make prediction, monitor their comprehension difficulties, 
restate the main idea of the text, share their idea and information, and summarize 
the text. Besides, it encourage the students to work in groups that each student has 
different role to play. However, the students in the CSR condition showed 
significantly greater gains than control students. In the study by Nosratinia et al 
(2013) CSR was examined in intermediate level class that 30 participants serve as 
experimental group and 34 participants as control group. The result showed that 
students in CSR classrooms showed greater improvement in reading 
comprehension than students in classrooms where CSR was not implemented. In 
the study by Nosratinia et al (2013) CSR was examined in intermediate level class 
that 30 participants serve as experimental group and 34 participants as control 
group. The result showed that students in CSR classrooms showed greater 
improvement in reading comprehension than students in classrooms where CSR 
was not implemented.  
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In another study done in Iran by Fan (2010) conducted a study on 110 
students from two intact classes who had low-intermediate to intermediate level of 
English; the findings indicated that CSR had a positive effect on the Taiwanese 
university learners’ reading comprehension particularly in relation to the 
comprehension questions on getting the main idea and finding the supporting 
details. Ziyaeemehr (2012), on forty ESP learners, the result confirmed the 
effective role of CSR. Students in the experimental group outperformed the 
students in the control group in reading comprehension. Therefore, from the 
results of the present study and previous study, it can be concluded that CSR 
technique has positive impact. 
However, the strength of the technique effect was small. The potential cause 
might be to do with the meeting in giving treatment that the present study only 
conducted three times. Meanwhile the previous studies conducted CSR technique 
more than 10 than times in the previous research. CSR technique basically was a 
complicated technique. The students were required to be expert in applying the 
reading instructions. On the other hand, they also should be demanded to master 
their own roles in a group. It agrees with Klinger (2004, p. 298). He considered 
that CSR technique is hard to do at first but it becomes easier when it is done 
continuously. Hence, the students cannot use CSR to the maximum on the first 
time.  
It also can be seen from how the treatments were given for the experimental 
group. The students generally had improvement doing CSR technique in three 
meeting although their answers were unsatisfied. Yet, they only could accomplish 
one time all of CSR activities. In the first meeting, the students only could finish 
the one activity of CSR from four activities. The second meeting, the results were 
better. They could finish 3 activities. Then, the last meeting, they could finish all 
the activities but the teacher had to extend the time. Thus, the magnitude of CSR 
effect possibly was larger if in the present study, the giving treatments were more 
than ten times.  
The study was also concerned to examine the students’ attitude toward this 
technique. The questionnaire was conducted before and after giving CSR 
technique to reveal how students themselves felt about CSR as a new activity in a 
reading class. The result of questionnaire before and after using CSR indicated 
that students in total had a positive attitude toward their reading course. The 
findings of this study have confirmed that in general, CSR as a new technique 
attracted students’ attention and was evaluated as an interesting activity type.  
The results of questionnaire are consistent with some previous studies in 
CSR technique. In a study by Farzaneh & Nejadansari (2014) who tried to find 
students’ attitude towards using cooperative learning for teaching reading 
comprehension on the 52 intermediate EFL learners, the results showed that the 
participants generally tend towards supporting the implementation of cooperative 
strategies in teaching and learning reading comprehension. In other study, Tran & 
Lewis (2012) tried to “investigate the effects of jigsaw learning on students’ 
attitudes in a Vietnamese higher education classroom. The result indicated that in 
general students in the experimental group appreciated most working with others 
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and getting help, discussing and sharing information and teaching others, and they 
enjoyed the jigsaw context”.  
From the present and previous results, the students felt comfortable and 
believed that their engagement in CSR technique enabled to help them in reading 
comprehension. It is because reading comprehension is relating with prior 
knowledge. When the students have a lot of prior knowledge so it can be easier 
for them comprehends the text. One of ways gets the prior knowledge that is 
sharing idea with other friends. Therefore, they need cooperative group that can 
facilitate them to share idea with each other. Further, with cooperative group in 
CSR technique, the students have same chances to contribute for their group with 
their own roles. Hence, when they are applying reading instruction in CSR, they 
have same goal and responsibility to understand the reading text. 
 
 
CONCLUSION AND SUGGESTIONS 
 
Conclusion 
This research has found the effect of CSR technique towards students’ 
comprehension and students’ attitude in reading comprehension. The findings of 
the study offer the data to answer the research questions. First, the students had 
improvement in reading comprehension although the effect was not magnitude 
and significant. Second, positive results were obtained from students’ reading 
attitude after the use of CSR technique. In comparison with before using CSR, 
CSR offers more chances for students to participate more through their own roles. 
Therefore, they can help each other and gives them the confidence in reading 
comprehension. In closing, the researcher hopes that this research will be able to 
apply to solve problem reading comprehension, especially in a Sambas sub district 
senior high school. 
 
Suggestions 
Referring to the conclusions above, some suggestions are offered as follows. 
First, the teachers are recommended to conduct CSR technique in classroom. 
However, regarding to the students’ achievement on reading comprehension in the 
present study, the teacher should consider in giving treatment. The teachers are 
suggested to conduct CSR technique in teaching reading comprehension 
continuously. Second, there are number of limitations to the study. The process of 
the students improvent is not really covered in this reseach. It would also be merit 
the future research to conduct using classroom action research. The last, also, 
giving treatment in three meetings in this research bounds the students to understand 
CSR technique well. Hence, the students’ performance in reading comprehension is 
not maximal. Therefore, the researcher prompts the future research to provide this 
technique more than 10 times. 
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